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Abstract

School violence refers to any form of violence or aggression that occurs within or around a school
setting. It can take many different forms, including physical violence, verbal abuse, bullying,
harassment, and sexual assault. Research has shown that LGBTQ+ (Lesbian, Gay, Bisexual,
Transgender, And Queer/Questioning) students are at higher risk of experiencing bullying,
harassment, and violence in school compared to their heterosexual and cisgender peers. The
violence can take many forms, including physical violence, verbal abuse, cyberbullying, and 363
exclusion or isolation from peer groups. School violence against LGBTQ+ students is a serious
problem that can lead to feelings of fear, anxiety, depression, and a sense of being unsafe at school.
It can also result in lower academic performance, absenteeism, and dropping out of school. To
address school violence against all students including LGBTQ+ students, it is important to create
a safe and inclusive school environment that respects and values the diversity of all students where
feel accepted and valued for who they are, regardless of their sexual orientation or gender identity.
It is also important to promote a culture of respect and inclusion, provide opportunities for dialogue
and education on LGBTQ+ issues, celebrate the diversity of all students, implement policies that
prohibit bullying and harassment based on sexual orientation and gender identity, and provide
training to teachers, staff, and students on how to prevent and respond to such incidents. Providing
access to mental health services and counseling can also be helpful for students who are struggling
with the emotional impact of school violence.
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INTRODUCTION

This article reviews the literature on the subject of school violence against LGBT-Q individuals to
pinpoint the common themes regarding the prevalence, reasons, and results of the violent incident
and recommended solutions to the problem. The study aims to draw attention to the severity of the
problem and raise awareness of LGBT-Q issues, especially in Tiirkiye as well as all around the
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world. It begins with the definition of school violence in general. Secondly, it presents the findings
of several studies on the prevalence of school violence against LGBT-Q individuals in the world
and Tiirkiye. The following sections discuss the factors that contribute to the problem and its
effects. It finishes with some recommendations to address the problem based on the findings of
studies analyzed for the current study.

Definition of School Violence

Defining school violence can be challenging due to the complex nature of the issue and the wide
range of behaviors that can be considered violent. School violence can take many forms, including
physical violence, verbal or emotional violence, sexual violence, bullying, and more. The difficulty
in defining school violence lies in determining which specific behaviors or actions should be
included in the definition, as well as the extent to which different forms of violence vary in severity
and impact. Therefore, while defining the phenomena, it is important to provide a conceptual
framework that includes three key components: (1) the type of behavior involved, (2) the
intentionality of the behavior, and (3) the context in which the behavior occurs. A clear and
comprehensive framework and definition may help accurately identify and respond to instances of
violence and to develop effective prevention strategies. There are several definitions in the
literature and some of them are given below.

School violence is; any behavior that causes physical or psychological harm to a member of the
school community, occurs on school grounds, or is related to school activities (Martinez &
Burchinal, 2018), any intentional act that causes physical or psychological harm to an individual
in a school setting (Kimmel, 2019), any behavior that is intended to harm another person physically
or psychologically and occurs within a school setting (Henry & Bierman, 2020), any act of
aggression, harassment, intimidation, or physical or psychological abuse that occurs within a
school setting (Garaigordobil & Maganto, 2016), a multidimensional phenomenon that involves a
range of behaviors, from verbal aggression to physical violence, and that it is shaped by individual,
social, and environmental factors (Cornell & Mayer, 2014), any behavior that involves the use of
force or power in a school setting, including physical aggression, verbal aggression, and social
exclusion (Kasturirangan et al., 2001), is a complex and multifaceted phenomenon that includes a
range of behaviors, from bullying and harassment to physical violence and weapons possession
(Astor et al., 2002), bullying is a form of interpersonal violence that involves a power imbalance
and repeated aggressive behavior (Due et al., 2014).

364

Overall, based on the given definitions, school violence can be defined as a multidimensional
phenomenon that can include a range of behaviors, from verbal aggression to physical violence,
and that it is shaped by individual, social, and environmental factors. It should be noted that school
violence is any intentional act that causes intentional physical or psychological harm to an
individual in a school setting and that it includes behaviors such as aggression, harassment,
intimidation, and abuse. To address the problem, it has utmost importance to recognize the
complexity of the phenomena of school violence and take a holistic approach.
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The Prevalence of School Violence Against LGBT-Q Individuals in The World

School violence against LGBT-Q (Lesbian, Gay, Bisexual, Transgender, Queer/Questioning)
individuals is a serious problem that affects the well-being and safety of these students. LGBT-Q
students are often subjected to bullying, harassment, and violence because of their sexual
orientation or gender identity. In other words, according to the findings of several studies, these
individuals are more likely to be bullied, harassed, and physically assaulted than their non-LGBT-
Q peers and face a higher risk of being victimized than their heterosexual and cisgender peers.

The findings of several studies highlight the high prevalence of gender-based violence at schools.
According to the report by (the Gay, Lesbian, and Straight Education Network [GLSEN], 2019),
more than 85% of LGBT-Q students reported experiencing verbal harassment, while 58% reported
experiencing physical harassment and 28% experienced physical assault, and nearly two-thirds
reported feeling unsafe at school because of their sexual orientation or gender identity. These
individuals are believed to be at higher risk for suicide due to the cumulative effects of stigma,
discrimination, and victimization (Hatchel et al., 2018). Rivers et al. (2012) found that LGBT
youth face significantly higher rates of victimization compared to their heterosexual peers.
Specifically, 45% of LGBT youth reported experiencing bullying in the past year, compared to
25% of heterosexual youth. LGBT youth were also more likely to report experiencing verbal abuse,
physical assault, and cyberbullying. Similarly, according to Kosciw et al., (2010) LGBT students
in rural and small-town schools experience high levels of harassment and victimization. 365
Specifically, 85% of LGBT students reported experiencing verbal harassment, 40% reported
physical harassment, and 19% reported being physically assaulted because of their sexual
orientation or gender identity. Furthermore, 64% of LGBT students reported feeling unsafe at
school because of their sexual orientation, and 44% felt unsafe because of their gender expression
(Kosciw et al., 2010). Saunders (2020) found 59% of LGBTQ students reported experiencing
verbal harassment in school, while 27% reported experiencing physical harassment or assault
(Saunders, 2020).

Even the likelihood of being a gender-based violence may be higher for individuals who identify
themselves as transgender or gender nonconforming. Davidson et al. (2018) found particularly
those who identified as transgender or gender nonconforming compared to their non-transgender
LGBQ peers and those identified as female or feminine were more likely to experience
victimization compared to LGBTQ students who identified as male or masculine (Davidson et al.,
2018; Crothers et al., 2016). Some studies found that transgender students reported higher levels
of verbal harassment, physical harassment, sexual violence, harassment, hate crimes, and physical
assault compared to the general population (Crothers et al., 2016; Grant et al., 2012) and they were
more likely to experience school violence from school staff members (Crothers et al., 2016).

Violence and bullying can take physical, psychological, or sexual forms. Several researchers
highlight the high levels of victimization experienced by LGBTQ youth, including physical assault,
verbal harassment, sexual assault, cyberbullying, and bullying compared to their heterosexual
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peers. (Blumenstock et al., 2019; Lee et al., 2018; Mustanski et al., 2010; Poteat et al., 2018;
Kosciw & Diaz, 2018; Mustanski et al., 2010; Wong et al., 2017). Similarly, according to Swearer,
Turner, & Givens (2008) verbal bullying related to sexual orientation, such as name-calling or gay-
baiting, was the most common form of bullying experienced by both heterosexual and homosexual
males Swearer, Turner, & Givens (2008).

In some cases, victims become perpetrators. Wong et al., (2017) found that LGBT students who
experienced various forms of school violence were more likely to engage in violent behavior and
carry weapons to school (Wong et al., 2017). This could be because these individuals perceived
schools as less safe than their heterosexual peers and were less likely to report such incidents to
school authorities (Kosciw & Diaz, 2018). Also, facing greater levels of victimization,
discrimination, due to a range of factors, including societal stigma, discrimination, and prejudice
against LGBTQ people (Mustanski et al., 2010) may lead to mental health issues and feeling
helplessness and compared to their heterosexual counterparts (Saewyc et al., (2014).

Overall, the rates of school violence based on one’s sexual orientation could be slightly higher than
their peers. In other words, these individuals are more likely to be bullied, harassed, and physically
assaulted not only by their peers but also by adults at schools than their non-LGBT-Q peers, which
might lead them to feel unwelcomed, unsafe, unsupported, isolated at school and to develop mental
issues, become perpetrators themselves.

The Prevalence of School Violence Against LGBT-Q Individuals in Tiirkiye 366

There are limited academic studies on school violence against LGBTQ individuals in Tiirkiye,
which might be due to the sensitive nature of the issue such as cultural, and religious perspectives.
These studies provide insights into the experiences of LGBTQ individuals in Tiirkiye and their
experiences with violence and discrimination. The findings of these studies are aligned with the
findings of those studies conducted all over the world.

Studies conducted in Tiirkiye show that homophobic bullying is also pervasive and LGBTQ
students in Tiirkiye experience high levels of victimization, and discrimination in schools in
Turkish schools (Erdem & Tok, 2015; Gumus & Koc, 2015; Demirtas-Zorbaz et al., 2017; Kuyucu
& Dane, 2016). Bullying often takes various forms, including verbal abuse, physical assault,
discrimination, emotional abuse and exclusion, and online harassment with the most common form
of violence being verbal abuse (Bilgin & Yesil, 2018; Gumus & Koc 2015; Demirtas-Zorbaz et al.,
2017; Ozturk & Sanver, 2016; Gé¢men & Yilmaz, 2017; Unal, 2018; Kaos GL Association, 2015;
Kayis et al., 2015; Loutfy & Zara, 2015; Simsek et al., 2018). In addition to other forms of violence,
according to Kuyucu & Warrington (2017), LGBT-Q students in Tiirkiye are also at high risk for
sexual harassment and violence (Kuyucu & Warrington, 2017). Sakizli & ipek (2014) found that
over 70% of participating high school students had witnessed verbal or physical homophobic
bullying in school (Sakizli & ipek, 2014). Also, LGB students often experience these negative
behaviors from both their peers and their teachers (Kayis et al., 2015). These students refrain from
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reporting these incidents due to fear of rejection and stigma (Erdem & Tok, 2015). The findings of
these studies show that these students feel unsafe, isolated unsupported in school by their peers and
educators, and that they often have to hide their sexuality or gender identity to avoid harassment
and discrimination (Akpinar & Baskan, 2011; Gumus & Koc, 2015; Kuyucu & Dane, 2016; Duyan
& Giingor (2017).

School violence against LGBT-Q students has serious outcomes including mental health, well-
being, and academic performance on a personal level compared to their heterosexual peers. As a
result of the bullying LGB youth reported higher levels of anxiety, depression, low self-esteem,
and lower social support compared to those who did not experience bullying (Albayrak & Aslan,
2016; Yiicedag, Oztiirk, & Acun, 2021; Unal, 2018). Several researchers who point out the negative
impact of the issue on the victims’ mental health and academic performance highlight the need for
comprehensive policies, programs, and interventions to raise awareness and address the needs of
LGBT students in Tiirkiye, and to promote an inclusive and safe learning environment for all
students (Erdem & Tok, 2015; Erdem & Tok (2015; Kuyper & Vanwesenbeeck, 2015).

The findings of studies show that LGBTQ students in Tiirkiye face significant barriers to accessing
education, including discrimination and harassment from peers and teachers, lack of support from
school staff, and exclusion from school activities and events (Kirag & Kogak, 2017). The school is
the mirror of the societies. As stated in several studies, the school violence against LGBT-Q
students is rooted in larger issues of homophobia and transphobia within Turkish society, as well
as in the lack of legal protections for LGBT individuals such as effective anti-discrimination
policies and programs to address the unique needs and challenges (Kuyucu & Warrington, 2017).
Also, broader societal efforts to address the underlying homophobia and transphobia that contribute
to the bullying and discrimination faced by LGBTI individuals in Tiirkiye should be addressed
effectively (Kuyucu & Dane, 2016). Similarly, as identified by Bilgin & Yesil (2018) several
factors including a lack of legal protections, social stigma and discrimination, and an overall
climate of homophobia and transphobia, etc. may contribute to violence against LGBTQ
individuals in Tirkiye. In short, LGBT individuals in Tiirkiye experience significant levels of
discrimination in areas such as education, employment, and health care, and hence greater legal
protections and resources, interventions to address their unique needs and challenges that promote
equality for LGBT individuals in Tiirkiye are needed (Bilgin & Yesil, 2018; Go¢men & Yilmaz,
2017).

367

Several researchers recommend the implementation of comprehensive and evidence-based
interventions for a safer and more inclusive school environment for LGBT students in Tiirkiye,
including the development and enforcement of anti-bullying policies and providing education and
training for school personnel, and engaging families and communities in making school safe havens
for all (Cift¢i & Unal, 2017; Duyan & Giingér, 2017; Loutfy & Zara, 2015; Simsek et al., 2018;
Yiicedag, Kayis, et al., 2015; Oztiirk, & Acun, 2021; Unal, 2018). According to Sert & Ciftci
(2018), many school principals lack awareness and understanding of the issue, and there was a
need for greater education and training on how to address homophobic bullying in schools and
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recommended increased awareness-raising activities, better support for LGBTQ+ students, and
more effective implementation of existing policies and regulations (Sert & Ciftgi, 2018). In
addition to comprehensive policies and interventions that prioritize the safety and well-being of
LGBT students in school settings, some remediation strategies such as increasing awareness of the
negative effects of homophobic bullying, encouraging educators to take a more active role in
preventing and addressing such behaviors, the implementation of anti-bullying policies, teacher
training, and student-led initiatives can be put into action (Kira¢ & Kogak, 2017; Sakizli & Ipek,
2014).

Some researchers claim that violence against LGBT-Q individuals is including not just limited to
schools. Hate speech against the LGBT-Q community is a widespread, serious problem that
requires effective interventions and policies to address on Turkish social media and calls for the
development of strategies to combat hate speech and promote tolerance in Tiirkiye (Inal & Celik,
2019). Likewise, the negative portrayal of LGBT-Q youth in media and the negative impact of
homophobic hate speech on the mental health and well-being of LGBTI youth in Tiirkiye require
comprehensive policies and interventions to address discrimination and promote acceptance and
inclusivity for LGBTI individuals (Aver & Bilgin, 2019). Moreover, Kaos GL Association, (2015)
emphasize the urgent need for legal and policy reforms to address violence against LGBT
individuals in Tiirkiye and promote their social and legal equality (Kaos GL Association, 2015). It
is argued that due to religious beliefs and values might have an impact on the attitudes and
behaviors of students and educators toward LGBTQ individuals (Akpinar & Baskan, 2011), LGBT  3gg
individuals in Tiirkiye face high levels of violence including physical assault, verbal harassment,
discrimination, and harassment, both in public and private settings and thus there is a need for
comprehensive, supportive policies, interventions and practices, and education programs to raise
awareness and promote acceptance of LGBT individuals in Turkish society (Akpinar & Baskan,
2011Y1lmaz & Tezer, 2021).

In short, to promote LGBT-Q students’ well-being and academic success, it is necessary to create
safer, more inclusive, and supportive school environments for them in Tiirkiye (Duyan & Glingor,
2017). Oztiirk & Acun (2018) state that while there is a general awareness of the need for LGBTQ-
inclusive education, there is a lack of institutional support and resources to implement such
education effectively, which requires the Turkish Ministry of Education to develop guidelines for
LGBT-inclusive curriculum and to provide training and support for teachers to implement these
guidelines effectively (Oztiirk & Acun, 2018). To prevent and respond to this issue, education and
awareness-raising campaigns, the establishment of safe spaces in schools, the development of
policies and procedures for reporting and addressing incidents of bullying and harassment, and
evidence-based strategies that address the root causes of discrimination are needed to promote
inclusive and supportive school environments in Tirkiye (United Nations Development
Programme, 2019).
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Factors That May Contribute to School Violence Against LGBT-Q

Violence is a complex, complex problem, and prevention of it can only be reached by tackling the
root causes at the individual, relationship, family, community, society, and institutional levels.
Generally speaking, violence against LGBT-Q students may root of discrimination, prejudice and
intolerance, social and cultural norms, lack of legal protections, lack of understanding and
education, intersectionality, etc. In short, the root causes of school violence against LGBT-Q
students involve homophobia, transphobia, and other forms of discrimination, as well as a lack of
support and resources for LGBT-Q students (Hamilton et al., 2020; Saunders, 2020; Kosciw et al.,
2017).

Most personal-level factors are associated with having attitudes toward homosexuality which roots
in a lack of education and awareness (Herek, 2000). Experiencing victimization themselves, having
attitudes and beliefs that support violence, and having low levels of social support and
connectedness to school may also lead to violence (Espelage & Swearer, 2003). This paper mostly
focuses on school-level factors such as school climate, policies, practices, etc. that may contribute
to school violence against LGBT-Q individuals positively or negatively.

School climate is associated with the prevalence of school violence. According to the findings of
several studies, negative school climates characterized by discrimination, victimization, and lack
of support from school personnel are mostly associated with higher levels of victimization, lower
levels of academic achievement, higher rates of absenteeism and dropout among LGBTQ students
(Greytak et al., 2013; Kosciw et al., 2011, 2013; McGuire et al., 2010; Toomey et al., 2016). While,
a positive school climate, characterized by inclusive policies, programs, and practices, acceptance,
support, and inclusivity mostly associated with lower levels of bullying and victimization, higher
levels of psychological well-being and resilience, and lower levels of depression and anxiety
(Flowers et al., 2017; Kosciw & Greytak, 2016; Kosciw et al., 2011, 2013; Poteat et al., 2015).
Likewise, school-level factors such as positive school climate, inclusive and supportive
environments, supportive teachers, parent engagement, inclusive policies, and practices and
curricula that promote acceptance and understanding of diverse sexual identities are important for
their well-being, including lower levels of victimization, higher levels of psychological well-being,
higher self-esteem, less depression, lower levels of substance abuse, higher school connectedness
(Espelage & Swearer, 2003; Poteat et al., 2015, 2016; Saewyc et al., 2014).

369

In addition to school climate, the attitudes of school principals, and teachers, lack of their support,
lack of supportive policies and programs in preventing and responding to school violence, etc., and
school location might also contribute to the higher rates of violence towards LGBT students
threatening their safety and inclusion in schools. It is argued that due to having a deep mistrust of
law enforcement and thinking that school authorities have little concern for their safety, LGBT-Q
students might refrain from reporting incidents of violence or harassment for fear of retribution or
further marginalization (Poteat et al., 2018; Saunders, 2020). Likewise, educators and school
administrators have important roles in creating safe and supportive school environments for all
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students (Rieger & Bloom, 2015), therefore, teacher training and ongoing professional
development may increase their knowledge and awareness about LGBT issues and ensure that
teachers have the knowledge and skills needed to support all students, regardless of their sexual
orientation or gender identity (Maccio & Fontanini, 2016). Also, supportive policies and programs
in preventing and responding to school violence LGBT may help create safe and supportive school
environments, reduce the risk of bullying and victimization, and promote acceptance and positive
attitudes toward LGBTQ youth among students (Swearer et al., 2016; Rieger & Bloom, 2015). As
for the school location, LGBTQ students in rural and small-town schools might face significant
challenges, including higher levels of harassment, lower levels of school safety, less access to
supportive resources, and feeling isolated, unsupported, and disconnected from their school
communities compared to their peers in urban schools (Kosciw et al., 2010).

Overall, there are several personal and school-related factors, such as school climate, societal
stigma and discrimination, and lack of social support that may contribute to school violence against
LGBT-Q. Identifying and determining these factors are vital for the development of effective
prevention and intervention strategies to create safe and supportive school environments for all
students. Schools should be inclusive and welcoming environments for LGBTQ students to
promote their overall well-being and academic success (Toomey et al., 2016). Therefore, some
strategies, including adopting more inclusive policies, practices, and curricula that promote
acceptance and understanding of diverse sexual identities, and ongoing training of the school
personnel that supports a safe and supportive school environment for all students can promote 379
acceptance and understanding of diverse sexual identities as well as their well-being and mental
health (GLSEN, 2017; Poteat et al., 2015). In short, it is important to address the unique needs and
concerns of LGBTQ students to ensure their safety and well-being in schools to mitigate the short-
term and long-term negative outcomes (Poteat et al., 2018).

The Effects of The School Violence Against LGBT-Q

School violence threatens the safety and well-being of students, teachers, and staff and thus may
have serious consequences on a personal level. The problem can negatively affect students'
academic performance and mental health, as well as their relationships with their peers and
teachers.

The findings of several studies show that victimization experienced by LGBTQ students had a
negative impact on their mental health. It is argued that facing violence can lead to psychological,
and mental problems, including depression, anxiety, PTSD, substance abuse, suicidal ideation,
suicide attempts, and self-harm among LGBTQ students compared to their heterosexual peers
(Grantetal., 2012; Greytak et al., 2017; Herek, 2000; Lee et al., 2018; Rivers et al., 2012; Davidson
et al., 2018; Moyano, et al., 2019; Russell & Ryan, 2010; Russell & McGuire, 2010; Swearer,
Turner, & Givens, 2008; Okonofua & Eberhardt, 2015; Toomey et al., 2013; Hatchel et al., 2021,
Hamilton et al., 2020; Espelage & Holt, 2012; Cahn et al., 2021; Garbers et al., 2017; Espelage &
Swearer, 2011; Kindle, 2006) and the negative effects of bullying were more severe for students
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who reported experiencing multiple forms of victimization, such as verbal, physical, and
cyberbullying (Russell & McGuire, 2018).

In addition to mental health issues, perceived discrimination is a significant predictor of lower
academic achievement among LGBT-Q students (Kosciw et al., 2017) and the problem negatively
affects their academic achievement (Moyano, et al., 2019). Greytak et al. (2013) found that LGBTQ
students who reported higher levels of victimization had higher rates of absenteeism, lower GPAs,
decreased educational opportunities and outcomes, lower academic achievement, school
engagement, and lower aspirations for continuing their education (Greytak et al., 2013; Okonofua
& Eberhardt, 2015; Toomey et al., 2017; Kindle, 2006). According to the report of GLSEN (2017)
experiencing bullying, harassment, and violence in schools can have negative effects, on academic
performance, and overall well-being (GLSEN, 2017). As for the long-term effects of such
incidents, Connolly, Ryan-Flood, & Carr (2016) found that such experiences can have a lasting
impact on individuals' education and employment outcomes including higher rates of
unemployment, and lower earnings (Connolly, Ryan-Flood, & Carr, 2016).

Overall, school victimization of LGBT students is a significant public health issue that requires
attention and intervention (McGuire et al., 2017), and addressing it is crucial for promoting the
health and well-being of these individuals (Russell & McGuire, 2010). Comprehensive policies
and interventions including greater education and awareness to promote inclusion and acceptance
of sexual minorities to address and prevent school violence against LGBTQ students might mitigate
the negative impact of prejudice and discrimination on the well-being and mental health of these
individuals, the ongoing problem of homophobia, heterosexism, and sexual prejudice among the
heterosexual population (Herek, 2000). (Grant et al., 2012; Lee et al., 2018). Also, having
supportive social networks, such as supportive friends or family members as well as some effective
strategies, including creating safe spaces, providing education and training for school personnel,
and engaging families and communities may lessen the negative effects of victimization (Rivers et
al., 2012; Russell & Fish, 2017).

371

Creating a safe, inclusive, and accepting school with a positive school climate that addresses
discrimination and harassment, training for school personnel, and the inclusion of LGBTQ-
inclusive curriculum and resources can lead to better outcomes for these students (Gilmore &
Behrman, 2018). Having supportive teachers is associated with lower levels of victimization,
higher levels of self-esteem, and school satisfaction, so teachers are believed to be important agents
in preventing LGBT suicide, particularly by creating safe and supportive school environments
(Greytak et al., 2013). Therefore, school administrators, teachers, and school counselors need to
work to create a safe and inclusive school environment for all students, establish alliances with
LGBTQ organizations, develop cultural competencies, and participate in professional development
to effectively address the needs of LGBTQ youth in schools (Connolly, Ryan-Flood, & Carr, 2016;
Kindle, 2006; Toomey et al., 2017). Several risk factors for school violence against LGBTQ youth,
including mental health issues, substance use, low self-control, risk behaviors, lack of support and
resources for LGBT-Q youth, negative attitudes towards LGBT-Q people, and a lack of education
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and understanding about LGBT-Q issues should be addressed while promoting inclusion and
providing protection against discrimination (Russell & Fish, 2017). In addition, researchers need
to study the issue to better understand the unique experiences of sexual and gender minority
students, document the extent of the problem, and advocate for policies and programs that address
it and the specific forms of violence they face in school settings (Grant et al., 2012; McGuire et al.,
2017; Kosciw et al., 2013; Toomey et al., 2016; Russell & Fish, 2017; Espelage & Holt, 2012).

In short, the findings of these studies show that school violence against LGBT-Q individuals can
have a significant and lasting impact on their education, employment, mental health, and overall
well-being. With its complex and multifaceted nature, there is a need for interventions that address
root causes, not just symptoms, and thus schools and educators should take steps to create a safe
and inclusive environment by providing support, intervention, and policy and advocacy efforts for
all students, regardless of their sexual orientation or gender identity.

Recommendations

Overall, many studies draw attention to the serious impact of school violence on the LGBT-Q
community and the need for effective interventions and support for LGBT-Q youth, training, and
support for school personnel, for schools to take action to create safe and inclusive environments
for all students American Psychological Association, 2012.

To address the issue effectively, schools and educators should be aware of the prevalence and 372

impact of homophobic bullying, and take steps to prevent it (Swearer, Turner, & Givens, 2008).
Given the consequences of homophobic bullying, such as lower academic achievement, poor
mental health, and increased risk for suicide for individuals, it is important to identify school-
related factors, including a lack of policies and intolerance among school staff, lack of support and
understanding from school personnel as well as risk and protective factors that contribute to
violence among LGBTQI students, including societal stigma and discrimination, lack of support
from family and peers, family-based, addressing gender nonconformity stigma and school-based
interventions and negative school climates (Blumenstock et al., 2019; Hatchel et al., 2021; (Lee et
al., 2018; Moyano, et al., 2019; Newcomb et al., 2017; Russell & McGuire, 2010; Toomey et al.,
2013).

Schools need to take a proactive approach to address school violence, creating safer and more
inclusive school environments, promoting diversity and reducing prejudice, increasing knowledge,
and reducing negative attitudes toward LGBT individuals among young people (Wang et al., 2018).
They need to have LGBTQ-inclusive curricula and resources to challenge heteronormative
assumptions and biases implicit in traditional educational practices, to have evidence-based
policies, interventions, and practices that promote a safe and inclusive school climate, prohibit
discrimination and implement enforce them, to provide education and training for teachers and
staff on LGBTQ issues, and establish support and advocacy networks for LGBTQ students (Bagley
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& Tremblay, 2019; Hamilton et al., 2020; GLSEN, 2019; Kosciw & Palmer, 2018; Kuby et al.,
2017; Kosciw & Diaz, 2013; 2018; Lin et al., 2020; Toomey et al., 2018).

Many organizations provide resources to address the issue effectively. Anti-Defamation League
(2003) provides resources for both students and educators, including training, education materials,
and support for hate crime victims (Anti-Defamation League, 2003). Human Rights Campaign
Foundation, (2018; 2021) provides references for educators, administrators, and policymakers, and
offers examples of successful initiatives and programs that have been implemented in schools and
communities across the United States to support LGBTQ students as well as practical
recommendations for policymakers, school administrators, teachers, and community members
(Human Rights Campaign Foundation, 2018;2021).

CONCLUSION

Overall, these studies show that LGBT-Q students experience high levels of bullying,
discrimination, and violence in school, which can have many short- and long-term negative impacts
on them, and preventing it is essential for promoting the mental health and well-being of these
youth, reducing the risk of suicide, and creating safe and supportive school environments. These
studies suggest that addressing school violence against the LGBT-Q community requires a
comprehensive approach that involves education, support, and accountability. Creating a culture
of acceptance and respect, safe and supportive school environments for LGBT-Q students requires
a comprehensive approach that includes policies, programs, and practices that address bullying,
harassment, and discrimination. They also emphasize the importance of providing education and
training for teachers and other school personnel, engaging families, and communities,
implementing comprehensive anti-bullying policies, and promoting resilience among LGBT-Q
youth to address school violence against the LGBT-Q community. to promote understanding and
acceptance of LGBT-Q youth. Further research on school violence against LGBT-Q individuals is
essential to raise awareness of the problem, understand its scope and nature, and develop effective
interventions, policies, and programs to support them.

373

Declarations

Conflict of Interest

No potential conflicts of interest were disclosed by the author(s) concerning the research,
authorship, or publication of this article.

Funding

No specific grant was given to this research by funding organizations in the public, commercial, or
not-for-profit sectors.

Year 2023, Volume-7, Issue-2| www.ispecjournal.org



SI\PYVEPIYREY/S |SPEC International Journal of Social Sciences & Humanities

KAYNAKCA

Akpinar, D., & Baskan, G. (2011). Lesbian, gay, bisexual and transgender students,
homophobia and religion in Turkish public schools. International Journal of Human Rights, 15(8),
1239-1254.

Albayrak, G., & Aslan, D. (2016). Homophobic bullying and its effects on the psychosocial
health of LGB young people in Tiirkiye. Journal of Youth Studies, 19(8), 1042-1055.

American Psychological Association. (2012). Bullying and Harassment of Lesbian, Gay,
Bisexual, and  Transgender  Youth:  Strategies  for  Effective  Intervention.
https://www.apa.org/pi/lgbt/resources/parenting-full.pdf

Anti-Defamation League. (2003). The Safe Schools Program: A Resource for Reducing
School Violence and Building Tolerance. Retrieved from
https://www.adl.org/education/resources/tools-and-strategies/safe-schools-program.

Anti-Defamation League. (2003). The Safe Schools Program: A Resource for Reducing
School Violence and Building Tolerance. Retrieved from
https://www.adl.org/education/resources/tools-and-strategies/safe-schools-program

Astor, R. A., Benbenishty, R., & Zeira, A. (2002). School violence: An overview. Journal of
School Violence, 1(1), 5-12.https://doi.org/10.1300/J202v01n01_02 374

Avci, U., & Bilgin, A. E. (2019). LGBTI Youth in Tiirkiye: Discursive Representation in the
Media and the Consequences of Homophobic Hate Speech. Journal of LGBT Youth, 16(1), 73-96.

Bagley, S., & Tremblay, P. (2019). Addressing LGBT Bullying in Schools: The Efficacy of
Policy Interventions. Journal of School Violence, 18(2), 238-249.

Bilgin, N., & Yesil, G. (2018). Discrimination and violence against LGBT people in Tiirkiye:
A systematic review. Journal of Interpersonal Violence, 33(17), 2691-2709.

Bilgin, N., & Yesil, G. (2018). Violence against LGBTQ people in Tiirkiye: A qualitative
study. Journal of Interpersonal Violence, 33(20), 3160-3182.

Blumenstock, J. A., Eisenberg, M., & Rudolph, C. W. (2019). Violence Against LGBTQI
Students in Educational Settings: A Review of the Literature. Journal of School Violence, 18(4),
446-464. https://doi.org/10.1080/15388220.2017.1389940

Cahn, L. I, Brady, L. M., & Roberts, A. L. (2021). The role of gender nonconformity stigma
in LGBTQ youth suicide and self-harm. Journal of Homosexuality, 68(4), 494-510.

Ciftci, A., & Unal, F. (2017). Promoting safe schools for LGBT students: Lessons from the
United States and Tiirkiye. Journal of LGBT Youth, 14(2), 92-112.

Connolly, C., Ryan-Flood, R., & Carr, J. (2016). The impact of homophobic and transphobic
Year 2023, Volume-7, Issue-2| www.ispecjournal.org



SIS\PYVEPIYREYER |SPEC International Journal of Social Sciences & Humanities

bullying on education and employment. Irish Journal of Sociology, 24(1), 54-72.

Cornell, D. G., & Mayer, M. J. (2014). Defining school violence: A complexity perspective.
Journal of School Violence, 13(1), 5-21. https://doi.org/10.1080/15388220.2013.838704

Crothers, L. M., Rosenthal, M. N., & LaSala, M. C. (2016). Transgender and Non-Transgender
LGBQ Students' and Staff Members' Experiences of School Violence. Journal of School Violence,
15(4), 404-420. https://doi.org/10.1080/15388220.2014.971980

Davidson, H. L., Card, C. R., & Boucher, E. A. (2018). The Intersection of Gender and Sexual
Orientation Identity in School Victimization. Journal of Youth and Adolescence, 47(1), 68-80.
https://doi.org/10.1007/s10964-017-0728-z

Demirtas-Zorbaz, C., Bilgin, A., & Korkut, E. (2017). School-Based Victimization of LGBT
Youth in Tiirkiye. Journal of LGBT Youth, 14(1), 27-47.
https://doi.org/10.1080/19361653.2016.1254659

Due, P., Holstein, B. E., Soc, M., & Moraeus, L. (2014). The definition and scope of bullying:
A review. International Journal of Adolescent Medicine and Health, 26(1), 1-12.
https://doi.org/10.1515/ijamh-2013-0055

Duyan, V., & Giingér, 1. (2017). A review of research on LGBT students in Tiirkiye. Journal

of LGBT Youth, 14(4), 379-392. 375

Duyan, V., & Giingér, 1. (2017). LGBT students in Tiirkiye: attitudes and experiences. Journal
of Homosexuality, 64(12), 1609-1624.

Erdem, Y. E., & Tok, M. (2015). Bullying of leshian, gay, bisexual, and transgender students
in Tiirkiye. Journal of LGBT Youth, 12(3), 309-324.

Espelage, D. L., & Holt, M. K. (2012). Bullying among lesbian, gay, bisexual, and transgender
youth in schools: A review and recommendations for future research. Journal of School Violence,
11(1), 1-27.

Espelage, D. L., & Swearer, S. M. (2003). "Factors associated with high school students’
violence against leshians and gay men". Violence and Victims, 18(5), 513-528.

Espelage, R. C. P., & Swearer, D. M. (2011). The relationship between bullying and suicide:
What we know and what it means for schools. Journal of School Health, 81(10), 634-641.

Flowers, K. R., Wernick, L. J., & Borrero, N. E. (2017). The Relationship between School
Climate and Mental and Emotional Health Among LGBTQ Youth: A Systematic Review. Journal
of GLBT Youth, 14(3), 213-234. https://doi.org/10.1080/19361653.2017.1299127

Garaigordobil, M., & Maganto, C. (2016). Violence in schools: Definition, causes and

consequences. Revista de Psicodidéctica, 21(2), 303-320.
https://doi.org/10.1387/RevPsicodidact.14557

Year 2023, Volume-7, Issue-2| www.ispecjournal.org



I\PYVEPIYEEYCE |SPEC International Journal of Social Sciences & Humanities

Garbers, S. C., Heinert, S., Kuffel, S. W., & Reese, M. (2017). The mental health of sexual
minority adolescents in school-based health centers. Journal of Adolescent Health, 60(5), 553-559.

Gay, Lesbian, and Straight Education Network (GLSEN). (2019). The 2019 National School
Climate Survey: Executive Summary. Retrieved from
https://www.glsen.org/sites/default/files/2019%20National%20School%20Climate%20Survey%?2
0%28NSCS%29%20-%20Executive%20Summary.pdf

Gilmore, A. K., & Behrman, R. E. (2018). The relationship between school climate and mental
health outcomes for LGBT-Q youth. Journal of LGBT youth, 15(3), 253-274.

GLSEN. (2017). LGBTQ youth and school violence: What do we know and what can we do?
Retrieved from https://www.glsen.org/research/lgbtg-youth-and-school-violence

GLSEN. (2019). Creating Safe and Supportive Schools for LGBT Students: A Practical Guide
for School Leaders. Retrieved from https://www.glsen.org/activity/creating-safe-and-supportive-
schools-Igbt-students-practical-guide-school-leaders

Gogcmen, 1., & Yilmaz, V. (2017). Exploring perceived discrimination among LGBT
individuals in Tiirkiye in education, employment, and health care: Results of an online survey.
Journal of Homosexuality, 64(8), 1052-1068. doi:10.1080/00918369.2016.1236598

Grant , J. M., Mottet, L. A., Tanis, J. & Herman, J. L. (2012). Violence in the Lives of

Transgender People. National Center for Transgender Equality. 376

Greytak, D. E., Kosciw, J. G., & Boesen, M. J. (2013). The role of teachers in preventing
LGBT suicide. Journal of LGBT Youth, 10(3), 206-222.

Greytak, E. A., Kosciw, J. G., & Boesen, M. J. (2017). The Impact of Homophobic Bullying
on Transgender and Gender Nonconforming Youth. Journal of LGBT Youth, 14(3), 212-235.
https://doi.org/10.1080/19361653.2016.1246306

Greytak, E. A., Kosciw, J. G., & Diaz, E. M. (2013). School Climate for LGBTQ Students: A
Mixed Methods Investigation. Journal of Youth and Adolescence, 42(1), 120-132.
https://doi.org/10.1007/s10964-012-9906-7

Gumus, S. S., & Koc, C. (2015). Queer in the Classroom: An Exploratory Study of
Homophobic Bullying and School Experiences of Queer Students in Tiirkiye. Procedia - Social and
Behavioral Sciences, 197, 1895-1899. https://doi.org/10.1016/j.sbspro.2015.07.360

Hamilton, L. J., Bettie, J. G., & Reithmeier, H. (2020). LGBTQ students and school violence:
An exploration of experiences in Ontario, Canada. Journal of Homosexuality, 67(11), 1535-1556.

Hatchel, T., Heinze, J. E., & Rowe, Z. (2021). The role of gender nonconformity stigma in
LGBTQ youth suicide and self-harm. Journal of Homosexuality, 68(7), 1081-1096.

Hatchel, T., Merrin, G. J., & Espelage, D. (2018). The Relationship Between School Bullying
Year 2023, Volume-7, Issue-2| www.ispecjournal.org



SIS\PYVEPIYREYIE |SPEC International Journal of Social Sciences & Humanities

and Suicide in LGBTQ Youth: A Review. Journal of LGBT Youth, 15(4), 289-308.
https://doi.org/10.1080/19361653.2018.1488989

Henry, K. L., & Bierman, K. L. (2020). Conceptualizing and measuring school violence: A
coordinated approach. Journal of Research in Crime and Delinquency, 57(1), 3-33.
https://doi.org/10.1177/0022427820922900

Herek, G. M. (2000). Homophobia, Heterosexism, and Sexual Prejudice: A Study of Attitudes
Toward Lesbians and Gay Men Among Heterosexual Undergraduate Students. Journal of Social
Issues, 58(2), 251-266. https://doi.org/10.1111/0022-4537.00128

Human Rights Campaign Foundation. (2018). Creating Safe and Supportive Schools and
Communities for LGBTQ Students. Retrieved from https://www.hrc.org/resources/creating-safe-
and-supportive-schools-and-communities-for-lgbtg-students

Human Rights Campaign. (2021). LGBTQ Students and Safe Schools. Retrieved from
https://www.hrc.org/resources/Igbtg-students-and-safe-schools

Inal, G., & Celik, V. (2019). Hate speech against LGBTI+ individuals in Turkish social media:
A study on the 2017 LGBTI+ Pride Week. Journal of LGBT Youth, 16(3), 194-209.

In-text citation: (Duyan & Giingor, 2017).

Kaos GL Association. (2015). Violence against lesbian, gay, bisexual, and transgender people 377
in Tirkiye: A research on the current situation. Istanbul: Kaos GL.

Kasturirangan, A., Williams, D., Zimmerman, R. S., & Farrell, W. C. (2001). Toward a
Definition of School Violence: The National School Violence Study. Journal of School Health,
71(3), 106-113. https://doi.org/10.1111/j.1746-1561.2001.tb01330.x

Kayis, A. R., Pala, A., & Cetin, B. (2015). The experiences of LGB students in Tiirkiye:
Homophobic violence and bullying in secondary education. Journal of LGBT Youth, 12(2), 125-
144,

Kimmel, M. S. (2019). School violence: Definition, history, causes, prevention, and
intervention. In C. R. Reynolds, C. J. Vannest, & E. Fletcher-Janzen (Eds.), Handbook of
Education, Culture, and Society (pp. 1-15). Routledge. https://doi.org/10.4324/9780429472347-1

Kindle, P. A. (2006). School Violence and Lesbian, Gay, Bisexual, and Transgendered Youth:
Implications for School Counselors. Journal of School Violence, 4(2), 95-115.

Kirag, S., & Kocgak, E. (2017). The Right to Education of LGBTI Students in Tiirkiye: A
Human Rights Perspective. European Journal of Human Rights and Constitutional Studies, 2(1),
61-87.

Kosciw, J. G., & Diaz, E. M. (2018). Perceptions of LGBT students and school violence: An
exploratory study. Journal of Interpersonal Violence, 10(5), 491-505.

Year 2023, Volume-7, Issue-2| www.ispecjournal.org



SIS\PYVEPIYREYER |SPEC International Journal of Social Sciences & Humanities

Kosciw, J. G., & Greytak, E. A. (2016). Exploring the Relationship between School Climate
and Bullying of LGBTQ Students. Journal of LGBT Youth, 13(4), 253-272.
https://doi.org/10.1080/19361653.2016.1213298

Kosciw, J. G., & Palmer, N. A. (2018). Perceptions of School Safety and Support Among
LGBT Students: Examining the Effects of School Policies and Resources. Journal of Youth and
Adolescence, 47(7), 1459-1471.

Kosciw, J. G., Greytak , E. A., Diaz, G., & Bartkiewicz, E. J. (2010). The experiences of
lesbian, gay, bisexual, and transgender students in rural and small-town schools. New York:
GLSEN.

Kosciw, J. G., Greytak , E. A., Diaz, G., & Bartkiewicz, M. J. (2010). The Experiences of
Lesbian, Gay, Bisexual, and Transgender Students in Rural and Small Town Schools. GLSEN.

Kosciw, J. G., Greytak, E. A., Diaz, E. M., & Bartkiewicz, M. J. (2011). School Safety for
Sexual Minority Students. Journal of School Violence, 10(2), 99-118.

Kosciw, J. G., Greytak, E. A., Giga, N. M., Villenas, C., & Danischewski, D. J. (2017).
LGBTQ Youth and School Violence: A Systematic Review of Prevalence and Risk Factors. Journal
of School Violence, 16(2), 165-180.

Kosciw, J. G., Greytak, E. A., Varjas, K., & Boesen, M. J. (2017). Perceived discrimination
and school performance among LGBT-Q high school students. Journal of LGBT Youth, 14(3),
209-226.

Kosciw, J. G., Greytak, E. A., Zongrone, A. D., Clark, C. M., & Truong, N. L. (2013). School
Climate for LGBTQ Students: A Research Synthesis. Review of Educational Research, 83(4), 555-
590.

Kuby, C. R., Elia, J. P., & Lewis, J. M. (2017). Challenging the Heteronormative Nature of
Education: LGBTQ-Inclusive Pedagogy in Action. Journal of LGBT Youth, 14(1), 1-17.

378

Kuyper, L., & Vanwesenbeeck, I. (2015). School bullying and discrimination experiences of
LGBT students in Tiirkiye. Journal of LGBT Youth, 12(4), 353-370.

Kuyucu, E. B., & Dane, S. (2016). Bullying experiences of lesbian, gay, bisexual, transgender,
and intersex (LGBTI) students in Tiirkiye. Journal of Homosexuality, 63(11), 1476-1498.

Kuyucu, E. B., & Warrington, M. (2017). Sexual Harassment and Violence Experienced by
LGBT Students in Turkish Schools. Journal of Homosexuality, 64(7), 922-944.

Lee, S. B., Weigle, D., Russell, S. T., & Barrios, V. R. (2018). LGBTQ Students and School
Violence: Implications for School Personnel and Policies. Journal of Interpersonal Violence,
33(21), 3391-3413.

Lin, E. K. L., Verrall, A. J., Giblon, R., Davison, T. E., McKeague, L., & Mogk, C. (2020).
Year 2023, Volume-7, Issue-2| www.ispecjournal.org



IS\PYVEPIYREYER |SPEC International Journal of Social Sciences & Humanities

Interventions to reduce prejudice and enhance inclusion and respect for lesbian, gay, bisexual, and
transgender people: A systematic review. Journal of Sex Research, 57(4-5), 577-610.

Loutfy, N., & Zara, F. (2015). The experiences of LGB students in Tiirkiye: Homophobic
violence and bullying in secondary education. Journal of LGBT Youth, 12(1), 1-18.

Maccio, E. D., & Fontanini, D. D. (2016). Addressing homophobic and transphobic bullying
in schools: The importance of teacher training. Journal of Gay & Lesbian Mental Health, 20(1),

66-80.
Martinez, D. J., & Burchinal, M. R. (2018). Defining and measuring school violence: A
conceptual framework. Journal of School Violence, 17(4), 427-441.

https://doi.org/10.1080/15388220.2017.1364054

McGuire, J. K., Anderson, C. R., Toomey, R. B., & Russell, S. T. (2010). School climate for
transgender youth: A mixed method investigation of student experiences and school responses.
Journal of Youth and Adolescence, 39(10), 1175-1188.

McGuire, J. K., Anderson, C. R., Toomey, R. B., & Russell, S. T. (2017). The Importance of
Research on School Violence Against Sexual and Gender Minority Students. Journal of School
Violence, 16(3), 267-277.

Moyano, N., Racionero-Plaza, S., & Ramos-Quiroga, J. A. (2019). Homophobic bullying at
schools: A systematic review of research, prevalence, school-related predictors and consequences.
International Journal of Environmental Research and Public Health, 16(16), 2877.

379

Mustanski, B., Garofalo, R., & Emerson, E. M. (2010). Toward Understanding and Addressing
LGBTQ Youth Violence and Victimization. Journal of Youth and Adolescence, 39(4), 403-417.
https://doi.org/10.1007/s10964-009-9427-9

Newcomb, M. E., Heinz, A. J., Mustanski, B., & Birkett, M. (2017). Promoting resilience
among LGBT youth. Journal of LGBT Youth, 14(4), 291-303.

Okonofua , J., & Eberhardt, J. L. (2015). The School-to-Prison Pipeline for LGBT Youth.
Huffington Post. https://www.huffpost.com/entry/the-schooltoprison-pipeli_b 6780372

Ozturk, A., & Sanver, S. (2016). Perceptions of Violence and Victimization Among Lesbian,
Gay, Bisexual, and Transgender Youth in Istanbul. Journal of Interpersonal Violence, 31(3), 465-
486. https://doi.org/10.1177/0886260514556291

Oztiirk, M., & Acun, F. (2018). LGBTQ-Inclusive Curriculum in Turkish Schools. Journal of
Homosexuality, 65(3), 328-345.

Poteat, V. P., Scheer, J. R., Mereish, E. H., & DiGiovanni, C. D. (2018). Perceptions of LGBT
students and school violence: An exploratory study. Journal of Interpersonal Violence, 33(20),
3139-3159.

Year 2023, Volume-7, Issue-2| www.ispecjournal.org



SI\PYVEPIYREER |SPEC International Journal of Social Sciences & Humanities

Poteat, V. P., Sinclair, K. O., DiGiovanni, C. D., Koenig, B. W., & Russell, S. T. (2015).
"School climate for LGBTQ youth: A structural equation model”. Journal of Youth and
Adolescence, 44(7), 1368-1387.

Poteat, V. P., Yoshikawa, H., Calzo, J. P., & Gray, M. L. (2016). Creating Gender and
Sexuality Alliances in Schools: An Empirical Examination of the Role of Adult Allies in
Supporting LGBT Students. Journal of Youth and Adolescence, 45(7), 1331-1342.

Rieger, B. J., & Bloom, D. C. (2015). Addressing school violence among lesbian, gay,
bisexual, transgender, and queer youth: Emerging strategies for effective practice. Journal of
School Violence, 14(1), 65-81.

Rivers, 1., Noret, N., & Ashurst, P. (2012). Lesbian, Gay, Bisexual, and Transgender Youth:
Victimization and Its Correlates in the USA and UK. Psychology & Sexuality, 3(3), 211-226.
https://doi.org/10.1080/19419899.2011.641676

Russell, J., & McGuire, S. (2018). Exploring the Relationship between School Climate and
Bullying of LGBTQ Students. Journal of School Violence, 17(4), 406-415.
https://doi.org/10.1080/15388220.2017.1391159

Russell, S. T., & Fish, J. N. (2017). LGBTQ youth and school violence: A systematic review
of prevalence and risk factors. Journal of School Violence, 16(2), 165-180.

Russell, S. T., & Fish, J. N. (2017). Promoting inclusive school environments for LGBT youth: 380

A systematic review. Journal of LGBT Youth, 14(3), 201-223.

Russell, S. T., & McGuire, J. K. (2010). "Lesbian, gay, bisexual, and transgender adolescent
school victimization: Implications for young adult health and adjustment”. Journal of School
Health, 80(5), 223-230.

Saewyc, E. M., Konishi, C., Rose, H. A., & Homma, Y. (2014). The Role of Schools in the
Lives of LGBTQ Youth: A Systematic Review and Meta-Analysis. Review of Educational
Research, 84(2), 206-248. https://doi.org/10.3102/0034654314521295

Sakizl, H., & Ipek, 1. A. (2014). Homophobic bullying in Turkish schools: A study of
prevalence and remediation strategies. Journal of LGBT Youth, 11(3), 267-282.

Saunders, T. (2020). LGBTQ students and school violence: An exploration of experiences in
Ontario, Canada. Journal of Homosexuality, 67(11), 1485-1502.

Sert, G., & Ciftgi, A. (2018). Perceptions of homophobic bullying among Turkish school
principals. Journal of LGBT Youth, 15(4), 342-354.

Simsek, D., Yildirim, A., Yavuz, M., & Cetin, B. (2018). Bullying and violence against LGBT
individuals in Tirkiye. Journal of Homosexuality, 65(9), 1244-1266.

Swearer, S. M., Turner, R. K., & Givens, J. E. (2008). "You're So Gay!": Do Different Forms
Year 2023, Volume-7, Issue-2| www.ispecjournal.org



SI\PYVEPIYREEIl |SPEC International Journal of Social Sciences & Humanities

of Bullying Matter for Adolescent Males? School Psychology Review, 37(2), 160-173.

Swearer, S. M., Turner, R. K., Givens, J. E., & Pollitt, K. (2016). Preventing and Responding
to School Violence: The Role of LGBT Supportive Policies and Programs. Journal of School
Health, 86(3), 173-181.

Toomey, R. B., Card, N. A., & Casper, D. M. (2018). A review of the effectiveness of school-
based anti-bullying interventions for adolescents who identify as LGBT. Journal of Youth and
Adolescence, 47(10), 2040-2055.

Toomey, R. B., McGuire, J. K., & Russell, S. T. (2016). Understanding the school experiences
of LGBTQ youth. Journal of School Health, 86(7), 545-552.

Toomey, R. B, Ryan, C., Diaz, R. M., & Russell, S. T. (2017). "Perceived discrimination and
school performance among LGBT-Q high school students". Journal of LGBT Youth, 14(1), 1-15.

Toomey, R. B., Ryan, C., Diaz, R. M., Card, N. A., & Russell, S. T. (2013). School climate
for transgender youth: A mixed method investigation of student experiences and school responses.
Journal of Youth and Adolescence, 42(2), 187-199.

Unal, F. (2018). Homophobic bullying in Turkish schools: The experiences of LGBT students.
Journal of LGBT Youth, 15(1), 1-16.

United Nations Development Programme. (2019). Preventing and responding to bullying and 381
harassment of LGBTI students in Tiirkiye. Istanbul: United Nations Development Programme.

Wang, H., Chen, Y., Huang, Y., & Chen, H. (2018). Exploring the Effectiveness of an Online
Program for Reducing Homophobic Attitudes Among Secondary School Students. Journal of
Homosexuality, 65(12), 1689-1704.

Wong, M. A., Korchmaros, J. D., Mays, V. M., & Stiffman, A. R. (2017). The link between
LGBT discrimination and school violence. Journal of Interpersonal Violence, 32(18), 2760-2788.

Yilmaz, S., & Tezer, E. (2021). Violence against LGBT individuals in Tirkiye: A scoping
review. Journal of Homosexuality, 68(7), 991-1010.

Yiicedag, F., Oztiirk, M., & Acun, F. (2021). LGBT Students in Tiirkiye: Prevalence of
Bullying and Recommendations for School-Based Interventions. Journal of School Violence,
20(1), 91-104.

Year 2023, Volume-7, Issue-2| www.ispecjournal.org



