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Abstract

Guidance is a process of helping, assisting and classifying with the major emphasis on the
development of an individual as a happy citizen who is secure enough so that he can work
towards helping others to achieve a similar security. Although they could employ different
methods to accomplish their goals, this is the fundamental goal shared by counsellors and
teachers alike. In particular, the goal of guiding in the educational process is to pinpoint and
remove the reasons behind failure, poor adjustments, sporadic attendance, and other issues
impeding the student's development. In a basic one-on-one social setting, counselling is a
learning process where a counsellor helps a client gain a better understanding of and acceptance
of who they are. The counsellor also teaches the client how to apply this newfound
understanding to more clearly defined and achievable goals, ultimately enabling the client to
become a happier and more productive member of society. Counselling is a dynamic and
intentional connection between two people. The process varies depending on the needs of the
clients, but both the counsellor and the student are constantly involved, with the clients' self-
categorization and self-determination being the main focus. Today, school counsellors must
evolve from their current helper-responder positions to proactive leaders who champion the
academic achievement of all children. They are expected to be responsible from personal
guidance, social guidance, vocational guidance, health guidance, educational guidance &
counseling in new school based social skills programs; expected to be a responsible partner in
school crises involving threat, potential harm, schools guns, death, suicide, violence and
assaults; understand and managing online data and privacy of children; consider
multiculturalism and mental health needs and assist driving talented children.
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1. Introduction

Guidance is the provision of one-on-one assistance by a person with the intention of
helping the recipient decide where they want to go, what they want to do, or how best to fulfil
their purpose. It also helps the recipient overcome problems in their lives. Guidance is a method
that assists each person in assisting himself, identifying and utilising his own inner potential,
setting objectives, and resolving his own developmental issues. From early infancy to old age,
guidance is a continual activity that is necessary; it is not distinct from education but rather a
crucial component of the entire educational plan. It offers more services than counselling and
counts counselling among them. The two stages of counselling are known as "distributive™ and
"adjustive." The individual's social, personal, and emotional issues are prioritised during the
adjustive phase, whereas his educational, vocational, and occupational issues are the focus of
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the distributive phase. Arbuckle has referred to the guidance and adjustive phase of Butler's
distributive phase as counselling. Services for guidance are available to anyone. Advice can be
provided both individually and in groups. There are issues that require individualised care, and
then there are issues that are common and have common causes and answers. A guidance
worker's role is to enlighten and ease a client's tension, which is the fundamental tenet of advice
services. Informally, people in social circles mentor one another. They are directing people
without realising it, yet in our scientifically advanced society, there are institutions that pay for
their services. They go by titles like "Guidance as child service" or "Guidance as youth service,"
among others. The guidance programme can be divided into three main categories: distributive
(assisting students in choosing classes and extracurriculars that will help them reach their
goals), adaptive (tailoring the educational programme to the needs of the students as indicated
by the counselor's carefully interpreted data), and adjustive (helping students solve their
personal and social problems). The purpose of guidance services is to assist pupils in
appropriately adjusting to their living environment (Mishra & Chaudhary, 2018).

Over the course of its more than a century-long history, conflicting professional identity
frameworks have influenced school counsellors' duties, responsibilities, and oversight. There
has been uncertainty about how to use and manage the school counsellor resource ever since it
was first introduced, under the name vocational guidance. The profession's focus has shifted
from vocational advising to the present idea of comprehensive school counselling, however
issues with school counsellor utilisation and monitoring still exist (Cinotti et al., 2014).

Counselling and guidance services provided by schools are crucial to the development
of adolescents. According to Xiong et al. (2023), there is a correlation between the three primary
methods of delivery—guidance curriculum, group counselling, and individual counseling—and
the positive development (academic, personal-social, and career) as well as the
psychopathology (anxiety, depression, and problem behaviours) of students in high school.
Guidance and counselling is a process that assists people in understanding psychology and
humanity through expert and scientific guidance. The supervisor guides the guided person to
ensure that they develop to their full potential, which includes fitting their development, traits,
and environment to achieve happiness in life. Guidance counselling is an educator's attempt to
assist pupils in resolving issues they are facing (Rahman et al., 2023).

2. School guidance

The term "personal guidance™ describes the assistance provided to pupils in order to
help them adapt to their surroundings and develop into capable citizens. Teenagers' emotions
and attitudes have a significant influence on their behaviour. Adolescents are known for their
emotional instability, which is frequently the root of many of their interpersonal issues. Social
guidance is the instruction given to students in order to prepare them for leadership roles,
collaboration in the classroom, adherence to social norms, understanding of societal issues,
respect for the thoughts and feelings of others, and the development of virtues like patience,
perseverance, fraternity, and friendship.The major goal of social guidance is to help students
develop into capable citizens. Is the help that students need to make profitable use of their free
time known as vocational guidance? Activities give pupils a lot of chances to develop their
talents. Students can use their fine arts, drama, photography, and other recreational pursuits, but
in order for holistic development to occur, they also need to love life. Health guidance refers to
the support given to students in order to maintain good health, as good health is a requirement
for engaging in mental health activities. Only a sound body, including extracurricular and
curricular activities, can support a sound mind. This kind of instruction aims to give students
the understanding that a sound body is the prerequisite for a sound mind, and that they should
take the required actions to maintain both physical and mental well-being. The term
"educational guidance™ describes a student's guidance in all areas of their education. The focus
is on helping students complete their academic work effectively, select relevant courses of
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study, get past learning obstacles, encourage imagination, boost motivation, and make the best
use of institutional facilities like the lab and library (Mishra & Chaudhary, 2018).
3. School counseling

The most specific role of guidance, which is a more extensive procedure overall, is
counselling. The main component of the whole support provided to the individual through the
guiding programme is the counselling service. Through a face-to-face contact with the
counsellor, counselling facilitates the individual's ability to solve his own problems and gain a
better understanding of himself, his present circumstances, and potential future ones. This
allows the individual to make significant contributions to society. "Counselling is a learning-
oriented process that takes place in a social setting. Using appropriate procedures, a
professionally competent counsellor works with the counselee to help them become happy and
productive members of society by setting goals that are both realistic and purposeful for their
overall growth." Counselling and guidance are meant to help students grow holistically
throughout their lives, not just in problem-solving scenarios. Counselling and guidance for
students have to be grounded in trustworthy information about them. A plethora of information
can be obtained from the student's peers, instructors, parents, and guardians. In addition to this,
self-concept tests and anxiety scales can be used to collect the necessary data. The first and
most important phase in the counselling process is identifying the issues affecting a student's
personality development and academic achievement. Observation is one of the best tools for
problem identification. Thus, educators who pay close attention to their pupils will be able to
spot issues before others do (Mishra & Chaudhary, 2018).

4. School based social skills programs

School-based therapies appear to be a very promising approach for managing kids'
impairments and disorders and/or preventing risks for subsequent social and academic
maladjustment for a number of reasons that research has uncovered. In order to address
children's emotional, behavioural, and academic problems in a more significant and successful
manner, the real task is to change the paradigmatic approach to these issues as well as the
strategic pedagogical model (educational strategy, intervention philosophy). When it comes to
family, student, and educational staff issues and needs, school psychologists with a
systemic/ecological perspective can act as coordinators and mediators, particularly in high-
stress and conflicting circumstances. The psychologist with training in system perspective is
better equipped to handle contentious circumstances in educational settings by serving as a
mediator and reducing the possibility of mutual rejection and negative reactions getting worse.
Parents of children with disabilities frequently report that their children are subjected to subpar
educational procedures and inept teaching methods, as well as unskilled teachers' interactions
with them. However, educators also claim that they are frequently subjected to parental
criticism and challenging and unsatisfactory student behaviour, and they believe that the
educational system fails to offer them any professional assistance. It is important to note that
these kinds of school-based interventions may enable instructors to participate more deeply in
the inclusion of kids with even severe challenges or disabilities by offering a supporting context
(Kourkoutas & Xavier, 2010).

Child development is now understood to be a long-term, complicated, and dynamic
process in light of the body of data. A child's individual and contextual factors appear to interact
in a transactional manner to mould their particular and distinctive path. Most theories define
resilience as a child's ability to survive in a challenging environment. These days, resilience is
viewed less as a fixed set of abilities and more as a process. It is described as a dynamic process
that might promote improved developmental outcomes in a challenging familial or larger
societal setting when certain internal capacities are combined with particular good contextual
features (like a supportive relationship with a grandma or teacher). Research indicates that a
solid relationship with a supportive adult is the only thing that appears to mitigate the harmful
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impacts of a lot of stressful and unpleasant situations. Early friendships and peer support appear
to also mitigate the negative impacts of unfavourable parenting on the emergence of a range of
diseases. On the other hand, persistently bad school experiences (such as academic failure,
rejection from peers and teachers, increased social and intellectual isolation, etc.) offer extra
risk factors that are probably going to have a cumulative detrimental impact on kids with
developmental issues. Generally speaking, children and teenagers experience more problems
the more risk factors there are (Fraser et al., 2004).
5. Understand and managing online data and privacy

The conventional view is that children's lives belong in the private domain and are
shielded from the public and commercial domains by the conduct of adults who have undergone
extensive screening, such as parents and teachers. This is to protect them and make sure they're
okay, so they can be kids. However, kids are now a significant data source in a very lucrative
data business. It might be argued that their lives are getting more and more datafied, which
means that practices of data processing driven by commercial and political agendas much
outside a child's control or understanding impact their affordances and opportunities for action
(Barassi, 2019). Their privacy is seriously called into doubt by this. When a child's image,
actions, or whereabouts can be revealed through the use of tracking, monitoring, or live
broadcasting technologies, their physical privacy is invaded. Unintentional receivers' access to
postings, chats, and messages poses a threat to the privacy of communication. They might have
already had a digital profile created by their parents, a state-generated health record, and the
attention of commercial actors. After that, a great deal of their actions and everything that occurs
to and around them will be captured digitally, enhancing their profile and possibly influencing
their prospects in life. Since children are known to be among the most vulnerable, requests for
stricter privacy laws are warranted. Children can gain from digital literacy instruction at the
same time, which raises the possibility that they will learn how to be smart and resilient in the
digital age and even how to critically analyse the workings of the networked data economy
(Livingstone et al., 2020). These expectations, however, might not come true if the digital world
hadn't been invented or governed in a way that respects children’'s rights or best interests. How
can kids learn more about and develop a critical understanding of their internet privacy in
institutional, commercial, and interpersonal contexts? Digital literacy, or more broadly, the
knowledge kids need to act appropriately in the digital world, is a dynamic objective in a quickly
evolving technological environment. Youngsters have to use every resource at their disposal to
stay up to date with new innovations, gadgets, features, rules, and guidelines. For them, formal
schooling is a valuable source of knowledge, but it is simply one method of learning; frequently,
kids figure things out on their own. However, children pick up fragmented knowledge—
including some misconceptions—while attempting to piece together the information from many
sources. Regulation and/or design solutions for the protection of children's privacy in relation
to the digital world will be required to the extent that children's capacities and the practice of
digital literacy education encounter actual limits (Stoilova et al., 2020).
6. School crises

A terrible occurrence that is frequently overwhelming and unpredictable is referred to
as a crisis. It is common to categorise disasters as either man-made or natural. Natural
catastrophes, which include floods, tornadoes, fires, and earthquakes, are the result of "forces
of nature.” Disasters attributed to "some action™ committed by humans are referred to as man-
made disasters. Mass casualties, property destruction, loss, and societal disruption are common
outcomes of these incidents. Critical incidents, traumatic events, or school crises involving
threat, potential harm, and possible loss are exceptional because they overwhelm a person's
ability to adjust to life and elicit strong feelings of helplessness, fear, and loss of control—
reactions that are frequently referred to as psychological trauma. School crises are not a recent
occurrence; they have existed since the founding of organised education. Schools have always
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been subject to natural disasters including fires, floods, and blizzards. But nowadays, crisis
drills are taking the place of fire drills in schools, and fistfights are being replaced with weapons.
Situational crises typically involve attacks, violence, suicide, and death. A crisis that affects the
entire school community is the death of a student. The notion that school crises require efficient
management has gained popular recognition as a result of a considerable number of school
shootings. Schools in the twenty-first century are expected to be ready to handle school
emergencies, even though reflexive reactions might have been appropriate fifteen years ago.
Planning and preparation for crisis management were not a part of the early attempts at school
crisis intervention. Crisis management, however, consists of more than just crisis intervention.
According to recent trends, school communities are depending more and more on school
counsellors to offer crisis assistance after a traumatic incident. Developing a school crisis team,
establishing a crisis management plan, outlining the roles and responsibilities of team members
(prevention), and developing procedures for psychological first aid, communication,
assessment, and referral (intervention) are some examples of crisis preparedness. Four levels of
systems need to be taken into account when thinking about traumatic events: the person, the
family/social network, the community, and society (Trethowan, 2009).
7. Multiculturalism

School counsellors nowadays face a challenging task in delivering counselling services
to students in more varied student groups and with increasingly complicated issues. School
counsellors can become leaders in their schools and promote the design and application of
culturally responsive curricula and practices by utilising professional development and
continuous supervision to build their intercultural competency. In order to fully reap the benefits
of cross-cultural and multicultural supervision, supervisors in dyads of cross-cultural
supervision should: (a) be transparent with supervisees about how their own culture influences
their beliefs and worldview; (b) investigate issues of cultural countertransference; and (c)
generate a safe space for the development of racial and ethnic identity. In order to successfully
instruct students to work effectively with customers from varied cultural backgrounds,
supervisors must address multicultural concerns in supervision and possess multicultural
competency themselves. When culturally competent supervisors enquire about supervisees'
impressions of their clients, assume that clients view them as counsellors, analyse client
responses, and explain supervisee responses, multicultural concerns may become apparent
during the supervising process. Everyone agrees that supervision experiences should
incorporate cultural sensitivity into client conceptualization and treatment as well as the
supervisory relationship (West-Olatunji et al., 2011).
6. Mental health needs of children

Little is known about whether the quantity and kind of mental health professionals that
schools employ affect the use of mental health services by their students, despite the fact that
schools are recognised as essential for identifying mental problems in young people. Resources
for school mental health, especially those pertaining to early identification, may impact the
sector of services used by youth with DSM disorders and make it easier for them to access
mental health services. Youth with psychiatric problems may get services influenced by a
variety of school-level circumstances. Most remarkably, there has always been a correlation
between more mental health service contact and the quantity of mental health service providers
on-site (Bradshaw et al., 2008). Nonetheless, the sheer quantity of suppliers might not be as
significant as other educational tools. Preventive initiatives and school-based mental health
screening, in particular, may promote early detection and enhance willingness to accept mental
health services. Reaching out to families could lower obstacles to receiving services.
Establishing official ties with community-based providers could speed up or focus referrals
(Green et al., 2013).

Technology and the Internet are becoming essential parts of peoples' personal and
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professional lives. The application of these methods in school counselling and mental health
has proven to be beneficial and, in many situations, essential, but there are still many
unanswered questions. Given that the Internet is a resource that can give people quicker access
to information, education, and counselling services, school counsellors can use it to deliver
services more broadly and to reach marginalised youth populations that are prevalent in the
educational setting (Glasheen et al., 2016).

High school students frequently have mental health issues, and school counsellors are
essential to the delivery of in-school mental health services. But because they work in a
multispecialty setting, school counsellors find it challenging to quickly assist everyone who
needs help. A web-based mental health service that provides psychological therapy, screening,
and monitoring could be helpful in helping counsellors manage their time and give students
more supervision. But in order for such a model to be effectively applied, it is necessary to
assess school counsellors' perceptions of Web-based tools and services (O'Dea et al., 2017).

7. Guidance of talented children

It has long been understood that gifted and talented students differ from their classmates
who are not gifted in specific ways in terms of their academic, social, and personal traits. Many
professionals in the industry agree that gifted and talented students need specialised guidance
and counselling services in order to maximise their academic progress. Regretfully, most
counsellors in elementary and secondary schools nowadays are not aware of the distinct
guidance and counselling needs that their brilliant and talented children have, and they are also
unable to offer these pupils the kinds of specialised services that they need. The main reason
for this deficiency seems to be the stated disregard for gifted and talented students as a unique
population in school counsellor training programmes. It is obvious that few working school
counsellors with no formal education or training may be unaware of the complexity of related
issues and ill-prepared to appropriately address them, let alone possess the necessary knowledge
of the unique guidance and counselling needs of gifted and talented learners to be effective with
this population (Peterson, 2007). Additionally, "attitudes and biases that preclude trusting
relationships, and therefore effective work, with them™ may be present in school counsellors.
The widespread misconception held by educators, counsellors, school psychologists, and even
mental health specialists is that because of their high aptitude, gifted and talented students don't
need any extra help or support. School counsellors are especially suited to offer the kinds of
services and resources that can help these pupils because of the nature of their jobs. School
counsellors have specialised training in order to carry out all-encompassing, developmental
programmes that support and elevate student accomplishment and offer guidance in the areas
of academics, careers, and personal/social life. School counsellors can offer group counselling
aid covering a range of themes or individual nurture and support because they are in a position
to build open, trusting connections with pupils. Additionally, they can keep an eye on the
academic development of their students and offer advice on choosing the right courses,
preparing for a profession, choosing a post-secondary education path, and participating in
extracurricular activities. Apart from having direct interactions with students, school
counsellors can also collaborate with teachers and parents to fulfil the unique needs of
exceptional students by exchanging information, offering resources, and sharing expertise
(Elijah, 2011).

8. Burnout among school counselors

"Physical and emotional exhaustion, involving the development of negative self-
concept, negative job attitude, and loss of concern and feeling for clients™ is the definition of
burnout. Burnout is a condition that affects all aspect of a counselor's life. It is characterised by
behavioural, cognitive, emotional, and physical symptoms that arise from working with
emotionally demanding people and situations for an extended length of time. Burnout can cause
physical symptoms such as weakness, headaches, colds, chronic fatigue, poor energy, and
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trouble sleeping. Cognitive symptoms include depersonalisation, cynicism, and unfavourable
attitudes towards oneself, clients, and the workplace. Feelings of helplessness, hopelessness,
guilt, anxiety, and imprisonment are examples of emotional symptoms. Changing employment,
acting aggressively, abusing drugs, abandoning one's career, and being absent from work are
examples of behavioural signs (Lambie, 2007). Burnout affects school counsellors to a
concerning degree, despite variations in its prevalence and dimensions among the study
populations. Numerous research indicate that emotional weariness is a common occurrence for
counsellors. Higher ratings in this area are especially useful for identifying burnout in its early
stages (Maslach & Leiter, 2008). In addition to helping counsellors, students may benefit from
addressing this issue since counsellor burnout affects student services and the standard of care
provided. Burnout can pose a threat to school counsellors’ ability to positively influence kids'
growth, discovery, and success. Investigating the several factors that cause these professionals
to experience such a state is crucial. Research has demonstrated a correlation between school
counsellor fatigue and the performance of administrative responsibilities (Bardhoshi et al.,
2014). In fact, school counsellor fatigue is correlated with role conflict (Wilkerson & Bellini,
2006). The responsibilities of school counsellors are impeded by paperwork and other non-
counseling tasks, which also lead to stress and discontent at work (Kolodinsky et al., 2009).

Scarborough and Culberth (2008) conducted a survey with over 350 school counsellors
and found that the majority of them wanted to reduce the amount of time spent on activities
unrelated to counselling. More recent research showed that school counsellors still completed
these duties as part of their regular work, notwithstanding their goals. According to Goodman-
Scott's (2015) research, school counsellors engaged in a moderate range of suitable and
inappropriate behaviour, as evidenced by their reports of doing so from sometimes to regularly.
Furthermore, it appears that cutting back on non-guidance activities in addition to other
organisational elements may assist school counsellors experience less burnout (Gnilka et al.,
2015).

8. Conclusions

Guidance is the support that capable counsellors provide to a person of any age so they
may help them take charge of their own lives, form their own opinions, make their own
decisions, and bear their own problems. Child development is now understood to be a long-
term, complicated, and dynamic process in light of the body of data. A child's individual and
contextual factors appear to interact in a transactional manner to mould their particular and
distinctive path. Most theories define resilience as a child's ability to survive in a challenging
environment. These days, resilience is viewed less as a fixed set of abilities and more as a
process.

Today, school counsellors must evolve from their current helper-responder positions to
proactive leaders who champion the academic achievement of all children. They are expected
to be responsible from personal guidance, social guidance, vocational guidance, health
guidance, educational guidance & counseling in new school based social skills programs;
expected to be a responsible partner in school crises involving threat, potential harm, schools
guns, death, suicide, violence and assaults; understand and managing online data and privacy
of children; consider multiculturalism and mental health needs and assist driving talented
children.
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